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Description of school wide acceptable behavior/discipline policy 
 

 The handbook for Central Junior High School (CJHS) outlines what is expected 

of students in its school-wide acceptable behavior policy.  It states that student clothing 

and personal appearance must be within the limits of decency and goes on to define a list 

of requirements for various fashion items.  The handbook also lists personal items that 

are not allowed at school.  These include toys, lasers, cell phones, music players, and 

other electronic items.  Finally, the handbook describes the rules the must be followed 

while on school grounds.  If students are within a 1200 foot radius of the school the 

cannot, throw rocks or snowballs, smoke, use drugs or alcohol, skateboard or bicycle, 

gather in neighboring yards or alleyways, or fight. 

 The handbook does not address acceptable classroom behaviors as these are left to 

the discretion of the teachers.  There are many rules that are similar throughout the 

school, such as “show respect” but within those rules there is a great deal of variation as 

to what is acceptable for each teacher.  However, how each teacher deals with classroom 

management issues is laid out in a school-wide model.    

This year CJHS instituted a new classroom management system.  It is called the 

“3-R” model and is similar to, and based on, the B.I.S.T. model.  The 3-R’s is a flexible 

discipline plan that allows for consistency among teachers but also accommodates 

individual management styles.  Teachers may tailor the consequences to match their 

management style while using common language and progression through the steps. 

The first “R” of the plan stands for redirect.  If a student is acting inappropriately, 

the first step should be to let the student know what he/she should be doing in a polite 



manner and privately, if possible.  For this step, it is best to use statements like, “I need 

you to,” and “You need to.”   

After a teacher has redirected a student, the next step in the progression is to 

regroup.  In this stage, the student is sent to a designated area within the classroom or in 

close proximity to the classroom and awaits more involved conversation with the teacher 

about what is expected and what is unacceptable. 

Finally, after redirecting and regrouping, the student is asked to relocate.  In this 

last step, the student is relocated to another site such as timeout or another teacher’s 

classroom.  There can be additional consequences such as detention.  If a teacher does 

send a student to timeout, a timeout referral is used.  The form requires the teacher to 

note the reason the student has been sent to timeout, and the work to be done there (which 

must also be included).  The student must also fill out a section of the referral where he 

discusses why he was sent to timeout and how he will avoid it in the future. 

Possibly the greatest benefit of this plan is its ability to cater to a diverse group of 

teacher management styles.  Each teacher can individually decide on when they want to 

use each of the steps.  If a teacher allows no talking in a classroom during lecture time, he 

would redirect any student who talked out of turn.  However, if a teacher is comfortable 

with small amounts of chatter during lecture, he might wait and use the redirect for when 

a student is out of his desk when he should not be.   

While this system may allow for some inconsistencies in the application, it is the 

consistency of the 3-R program that enables students to realize no matter which class they 

are in, while the rules may differ, the same progression will apply. 
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Physical layout of the classroom 
 

 (A classroom diagram can be found below) The classroom is set up with 4 groups 

of 6 students at black-top lab tables in the center of the classroom and the teacher’s desk 

in the far left corner when you walk in.  A short table runs nearly around the entire border 

of the room allowing space for animal cages, sinks, and cabinets of supplies.  The middle 

aisle is slightly larger than the space around the students and it allows for the comfortable 

movement of several students at a time. 

 There is not much additional space available in the classroom, as seen below, 

since almost every part of the border table is in use, as are the majority of drawers and 

cabinets.  However, there is additional storage available down the hall, in the chemical 

stockroom, which also doubles as a science storage area.  During labs, it works best if the 

teacher sets up materials at each group beforehand, to minimize student movement.  

While 4-7 students could move about the room freely without much difficulty, any more 

than that would likely cause congestion.   
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Plan for managing classroom procedures 
 

 Two of the most important aspects of managing classroom procedures are 

organization and consistency.  It is generally accepted that students are more active when 

they are in a classroom environment that has an established routine they feel comfortable 

with.   

Effective managers [have] clear rules for general conduct, as well as 

procedures or routines for carrying out specific tasks.  Furthermore, 

effective managers [spend] much of the first few days teaching these rules 

and procedures to students (Weinstein and Mignano 55) 

 

 That being said, for the classroom at CJHS that I will be working in, routines, as 

well as a system of organization, have already been established.  Therefore, when 

managing my classroom procedures, I will follow along similar lines to what already 

exists.   

Specifically, the unit I will be teaching on evolution will be taught using the 

differentiated instruction/layered curriculum model.  For those unfamiliar with the model 

visit http://help4teachers.com/how.htm for a complete outline of the process.  Basically, 

this model takes into account the diverse needs of all students by offering choices in 

assignments in addition to scaffolding a unit into 3 levels.  The first level consists of 

basic assignments such as vocabulary acquisition.  The second level requires more 

complex thinking and students must begin to build, design, and problem solve.  Finally, 

the third level provides several critical thinking activities more related to social issues 

and problems with real-world applications.  Which assignments students complete and 

the order they complete them in is left up to the students, provided they complete a 

certain number of assignments at each level before moving on to the next.   



Because I will be teaching using this model to structure my unit, my management 

strategies will be somewhat different than a teacher using the traditional lecture approach.   

Over the course of my 8 day (90 minute periods) unit, I plan on only being in front of the 

class and leading discussion on the first day, during an introductory presentation, and for 

several minutes at the start of each class.   

Aside from that, my time will be spent talking with each student individually for 

an average of 3 min per class.  During that time I will ask students questions over the 

assignments they have completed and, using their oral responses, assess them on their 

understanding of each topic.  It is important to note that I will not be spending 3 

consecutive minutes with each student, but rather, 3 total minutes throughout the class 

period.  It is likely that students who have a firm grasp of the material and no questions 

on assignments will only need 1 or 2 minutes while students who are having difficulty 

might need 4 or 5 minutes.   

The most likely problem I see arising within this setup would be that students may 

feel they are free to do what they wish while I am assisting other students.  In other 

words, without a teacher in front of the class and leading it, students may be more 

inclined to engage in disruptive behaviors.  However, it has been frequently noted that 

students perform better and are less likely to cause disruptions when they have a choice 

in assignments and class work, “Educators can enhance students’ academic behaviors 

(e.g., on-task behavior), decrease disruptive behaviors, and improve academic 

performance by . . . allowing students to choose assignments” (Neddenriep, Skinner, and 

Wallace 51). 



In the case disruptions do arise, which I am certain they will, I will follow the 

already established and aforementioned 3-R’s.  It is a fairly small classroom and very 

easy to briefly redirect a disruptive student.  Therefore, I foresee little difficulty in using 

the differentiated instruction model and maintaining a successful classroom environment.   

As for assignments, labs, and other activities, I will alert students to the location 

of the materials, supplies, and handouts that they will need for each lesson.  By keeping 

my room organized and materials easily available to students, I will be able to avoid 

spending time getting each student started on whatever assignment they have chosen to 

work on.   

  

Plan for managing student behavior 
 

 As mentioned above, I will be utilizing the 3-R’s model as my main tool for 

managing student behavior in order to maintain consistency with the plan that is already 

in place.  From what I have seen of the model in action, it proves very effective at 

maintaining a well-behaved classroom.   

However, there are several management strategies I will always try before 

redirecting a student.  First, if a student is being disruptive, I would try using proximity 

(i.e. walking closer to the student, putting my hand on his desk, etc.) or giving “the look.”  

Both of these solutions offer no interruption to classroom discourse and are therefore 

preferable over redirection.  If both of these strategies fail, then I will certainly utilize the 

3-R’s in order to successfully manage student behavior. 

 



Plan to maintain a positive learning environment 
 

One of the most essential components of a positive learning environment is 

respect.  Teachers must respect the students, students much respect the teacher, and the 

students must respect each other.  If students are afraid to express their opinions and 

questions because of what other students or the teacher might say, worthwhile learning 

cannot take place. 

Because of this, if a student is disrespectful to any member of the class, I will 

immediately call him out on it, tell him what he has said or done is disrespectful, ask him 

if he knows why, and tell him that I will need to see him immediately after class.  I will 

make sure not to argue with the student at all, and by deferring a discussion until after 

class, I will give the student time to calm down if he needs it.  Also, it seems a fair 

consequence that if the student takes class time away from another student by being 

disrespectful, then he should lose time from his passing period.  With this system in 

place, I believe students will quickly learn that the cost of being disrespectful is not worth 

the expense of time lost during passing period.   

 Finally, a helpful research study on classroom learning environments suggests 

that an effective teacher, 

 

Gives adequate and helpful feedback, makes clear the objectives, the 

assessment criteria and generally what is expected of students, 

demonstrates the relevance of the course and attempts to make it 

interesting, creates opportunities for questions and time for consultations, 

is good at explaining things, makes an effort to understand students’ 

difficulties and give students the opportunity to decide what and how they 

learn (Prosser and Trigwell 263).   

 

 While this is a somewhat extensive list of expectations, I believe they are not 

unattainable in the classroom.  Through careful planning and thorough organization, 



these suggestions can be implemented with great success and provide for a positive 

learning environment.   

 

Plan to ensure active engagement in science learning 
 

 As mentioned above, one of the best ways to ensure active engagement in any 

subject is to offer choice in assignments.  In addition to this, I will ensure that assignment 

choices, especially towards the end of the unit where more critical thinking must be used, 

are relevant and can provide real world application.   

Technology is also an incredibly valuable asset in ensuring active engagement.  

Students generally benefit from, and are attracted to, assignments that let them use 

computers or technology in any form,  

 

Instructional technology is growing increasingly effective in elementary 

and secondary school applications . . . students are more computer-literate 

today than they were in years past, and many teachers have become 

sophisticated users and designers of instructional software . . . Recent 

evaluation studies suggest that instructional technology is thriving in this 

climate and that computer – which have transformed society in so many 

ways – can also make teaching more effective in elementary and 

secondary schools (Kulik 61) 

 

 Because of this, I have done what I can to incorporate assignment choices that 

involve technology into each section of my unit.  Students will explore simulations 

online, watch science videos, and even create PowerPoint presentation over experiments 

they design.   

 Finally, students will perform 1 or 2 labs during this unit as well as take a field 

trip to the KU Natural History Museum to explore an exhibit on evolution.  The hands-on 

nature of both of these activities should prove highly enjoyable for most students, help to 



foster an active engagement, and enrich the students’ understanding of science as noted 

by the National Science Teachers Association, 

 

For science to be taught properly and effectively, labs must be an integral 

part of the science curriculum. The National Science Teachers Association 

(NSTA) recommends that all preK–16 teachers of science provide 

instruction with a priority on making observations and gathering evidence, 

much of which students experience in the lab or the field, to help students 

develop a deep understanding of the science content, as well as an 

understanding of the nature of science, the attitudes of science, and the 

skills of scientific reasoning (NRC 2006, p. 127). 

 

 Therefore, with the combination of assignment choice, incorporated technology, 

and hands-on learning experiences, I believe I will be able to successfully ensure very 

active engagement from most, if not all, students.   
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